Kinder Theatre Lesson #1

Body, Voice and Imagination
The Actor's Tools

| esson-at-a-Glance

Warm Up

Students wailk around the room and stop in front of another student exchanging names by saymg
*Hello. | am " and the responding student says, “Hello ,lam

Modeling

Arrange students into a circle and expiain that students will communicate their name using only a
movement. Make the first movement very strong, fike stomping a foot and pounding the arms and
hands. Practice the strong motion several times: (e.g., stomp, pound, etc.). Add your name while

doing the movement. Take turns around the entire circle using strong, loud voices (volume} with

strong movements. Repeat using flowing movement and soft voices.

Guided Practice

Ask students to think of an activity they reafly like to do OR choose an animal they really like.
Allow time to explore playing in that activity or moving like that animal. Allow vocal sounds.

Allow one minute for movement and two-three minutes for the audience to guess what the group
was doing then switch groups until all four groups have had a turn.

Debrief

Pull the class together to discuss and share how loud and soft voice and strong and gentie
movement work together in theatre and in everyday life.

Extension

Have students practice using loud and soft voices throughout the day. Ask them to identify
objects and animals that make loud and soft sounds or move in strong or gentle ways.

Materials

None

Assessment
Discussion, Q&A, Teacher Rubric and Whole Group Scoring Template

ELA Standards Addressed

Listening and Speaking Stralegies: 1.1 Understand one- and two-step oral directions.
Nonverbal Communication



THEATRE - KINDERGARTEN
Body, Voice and Imagination

The Actor's Tools
Lesson 1

CONTENT STANDARDS

1.1 Use the vocabuilary of thealre, such as actor, character, cooperation, setting, the five
senses, and audience, to describe theatrical experiences.

2.1 Perform imitative movements, rhythmical activities, and theatre games (e.g., freeze,
statues, and mirrors).

TOPICAL QUESTIONS
« How does an actor use the body, voice and imagination to create theatre?
*  How do | define actor and character?

OBJECTIVES & STUDENT OUTCOMES

»  Students will demonstrate appropriate call and response using their voice (loud and
soft}, bedy, (strong and smooth) and imagination to create theatre.

+ Students will create movement related to theatre.

ASSESSMENT
* Feedback for Teacher
o Student observation
o Answers to Inquiry
o Teacher rubric and scoring template (included)

*« Feedback for Student
o Teacher feedback
o Peer feedback on performance

WORDS TO KNOW
+ actor: a person, male or femate who portrays a character

+ character: personality or part an actor recreates that can be real, imaginary, or
magical

« audience: people who actively watch, listen and respond to live theatre

« volume: degree of loudness or intensity of a voice

+ imagination: The ability to visualize and create a reality.

MATERIALS NEEDED

» Cards with illustrations of animals or activities {(included)
+ Teacher rubric and scoring tempiate (included)

+ Optional: music for performance

RESOURCES
« SDCS VAPA Core Learnings

WARM UP (Engage students, access prior fearning, review, hook or activity to focus the
student for learning)

+ introduce yourself. {e.g., "l am Mr. Jones.”)

» In general space, and without touching anyone or anything, students walk around the
room and stop in front of another student.




+ Students exchange names by saying ‘l am " and the responding student says,
“Hello , lam

MODELING (Presentation of new material, demonstration of the process, direct instruction)

Part 1
+  Arrange students into a circle and explain that students will communicate their name

using only a movement.

+  Make the movement very strong, like stomping a foot and pounding the arms and hands.

« Lead students through practicing the strong motion several times: (e.g., stomp, pound,
etc.)

+  Say your name while doing the movement. (e.g., stomp and say Mrs. Smith)

« Keep the rhythm even and ask students to say their names one at a time taking turns
around the entire circle using strong, loud voices (volume) with strong movements.

* Do not allow screaming.

Part 2
+ Create a movement that is soft, gentle and flowing like making an arm wave that travels

across the body.

Lead students through practicing the soft waving motion several times.

Now say your name while you do the movement. (e.g., wave and say Mrs. Smith)

Lead students one at a time going around the entire circle keeping the rhythm even.
Ask sludents to say their names, in soft and flowing voices while doing soft and flowing
movements.

« Do not allow whispering.
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GUIDED PRACTICE (Application of knowledge, problem solving, corrective feedback}

Activity 1

+  Give sludents the definition of actor, character and imagination. This can simply be stated
as; an actor is a person who pretends to be someone or something else by using their voice,
body and imagination.

«  Ask students to think of an activity they really like to do OR choose an animal they really
like.

+ Either prepare cards with illustrations of animals or activities (illustrations included) or
verbally give suggestions of familiar animals and activities the students can act out.

«  Aclivities could include piaying a sport, (e.g., baseball, swinging a bat; soccer, kicking
a ball, dancing, running, swimming, swinging, etc.) or animals (e.g., elephant, cat, dog,
monkey, mouse, etc))

+ Give the students time to explore playing that activity or moving like that animal.

«  Allow students to use their voices to make sounds that are appropriate to the animal or
activity (look for appropriate volume and sound for the animal or activity, confidence,
bravery vs. shyness, overall use of imagination).

Activity 2

+ Divide the class into four smaller groups.

«  Explain the role of the audience. Reinforce the role of audience throughout this exercise.

+ Each individual in the group that performs will introduce themselves (speak their name)
and then perform their activity or animal as a whole group. (There may be less anxiety
to perform in a group).

« Optional: You can play appropriate music for background.

«  Allow one minute for movement and two-three minutes for the audience to guess what
the group was doing.

+  Switch groups.

+ The rest of the class will act as a good audience. (e.g., watch, apptaud and respond
appropriately.)

»  After each performance, ask the audience what they thought the students were doing.
(e.g.,”Guess what activily the actors enjoy or what animal they were.).




» Repeat until all four groups have had a turn.
* Evaluate student work using the attached rubric.

DEBRIEF & EVALUATE (Identify problems encountered, ask and answer questions,
discuss solutions and learning that took place, did students meet oufcomes?)

+  “What did you notice about the relationship between a loud voice and sirong
movement?’ (Loud voice and strong movement work well together).

*  “What did you notice about the relationship between a soft voice and gentle

movement?”
(Soft voice and gentle movement work well together).

+ Askstudents to do a strong movement with a soft voice, and a soft movement with a
strong voice. (These are opposites and don't work well together).

+ “What was challenging about doing the opposile body movement from the vocal

sound?”

= “What have you learned about body energy and vocal energy?” (That the energies must

match)

“When are loud voices appropriate?”

“When are soft voices appropriate?”

“How can we communicate what we want without speaking?”

Evaluate student work using the aftached rubric.
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EXTENSION (Expectations crealed by the teacher that encourage students to participate in
further research, make connections, and apply understanding and skills previously learned to
personal experiences)

Ideas:
+ Students create sound effects for three to five objects. (e.g., an electric toothbrush, a

video game, electric pencil sharpener, telephone tones, vacuum cleaner, hair dryer,
electric saw or tool, etc.)
+ Askstudents to recall when they have used loud and soft voices in their home.,
+ Show the animal illustrations in this lesson to students.
o Ask them to demonstrate what the voices might sound like (loud or soft) and what the
movement might be like for the characters represented.




Teacher Rubric and Scoring Template for Lesson #1
Scale 3: Proficient 2. Basic 1: Below Basic

Criteria:
3 = Movement, voice, and imagination is strong, confident and clearly represents

the animal or activity.

2= Movement, voice, and imagination is moderately represented. The animal or
activity is recognizable. Mimicking others’ ideas might be demonstrated.

1= Movement, voice, and imagination is unclear in more than one area. Student

does not demonstrate independent choices.

Student Name

Animal Choice or | Use of Body Use of Voice imagination and
Activity 3 2 1 3 2 1 Confidence
3 2 1
Animal Selected Notes Notes Notes
Score Score Score
Activity Selected Notes Notes Notes
Score Score Score




Teacher Rubric and Whole Group Scoring Template for Lesson #1
Scale 3: Proficient 2. Basic 1: Below Basic

Criteria:

3 = Movement, voice, and imagination is strong, confident and clearly represents
the animal or activity.

2= Movement, voice, and imagination is moderately represented. The animal or
activity is recognizable. Mimicking others’ ideas might be demonstrated.

1= Movement, voice, and imagination is unclear in more than one area. Student
does not demonstrate independent choices.

Piace notes and score in each box

Name Animal Cholice Use of Body Use of Voice Imagination and
or Activity 3 2 1 3 2 1 Confidence
3 2 1




Animal lllustrations







Activity lllustrations







Kinder Theatre Lesson #2

ACTIVE LISTENING and SPEAKING
A Hunting We Will go...]

Lesson-at-a-Glance

Warm Up

Read lho story We're Going on a Bear Hunt. Create sound effects using voice for a few objects.

Modeling

Discuss the different seltings. Studenis mimic and repeat saying your volce using variations in
pitch and volume.

Guided Practice

Discuss and create sound effects for each of the settings using voice and body.

Debrief

Pull the class together to discuss and share how voice and body can be used to create sound
effects. Discuss how lhis can make a story come {o life.

Extension

Arrange piclures of story elements into sequentiat order. What other objects do you see at school
that you can create sound effects for? How would you create (hose sound sffects using your
volce and body?

Resources

Story "We're Going on a Bear Hunt”
Picture cards of story etements

Assessment
Discussion, Q&A, Sequencing Story Elements worksheet, Check Sheel

ELA Standards Addressed

Listening and Speaking: 2.1 Describe people, places, hings {e.g. size, color, shape), locations, and aclions. 2.3 Relale an

experience or crealive slory In a loglcal sequence.
Reading Comprehension: 2.3 Relell familiar slories, 2.6 Ask and answer about the essenlial elements of text.



THEATRE ~ KINDERGARTEN
ACTIVE LISTENING and SPEAKING

Hunting We Will Go....|

Lesson 2
{(Done in conjunction with lesson 3)

CONTENT STANDARDS

1.1 Use Lhe vocabulary of thealre, such as actor, characler, cooperation, selling, the five senses,
and audience, 1o describe thealrical experiences.

2.4 Perform imitative movements, thythmical aclivities, and theatre games (freeze, slatues, and

mirrors).
5.1 Dramallze information from oiher content areas. Use movement and voice, for example, to

reinforce vocabulary, such as fast, slow, I, on, through, over, under.

TOPICAL QUESTIONS

«  \What are sound effects and how do | use my volce and body to create them?

« How can | use my senses, voice and body to demonstrate vocabulary and sequencing in a
slory?

OBJECTIVES & STUDENT OUTCOMES

¢ Students will idenlify significant information from text {setling, sense memory} and
demonsirate aclive listening skiils by creating appropriate movement and sounds for a story.

+ Students will identify story sequence.

ASSESSMENT
+ Feedhack for Teacher
o Observalion
Answers to Inquiry
Student Performance
Sequencing Story Elements worksheet (included)
Check Sheet {(included)

0000

¢ Feadback for Student
o Teacher feedback
o Sequencing Story Elements workshest (included)

WORDS TO KNOW
« sound effects — sounds produced to Imitate objects (e.g., telephone ring, engine),
scenarios {e.g., busy street, underwaler), or people and animals
mimic — to Imitate or copy somebody’s voice, gestures or appearance
seiting — where a story lakes place
senses - sights, sounds, smells, tastes, and textures. it Is used lo help define a character
in a cerlain situation




MATERIALS
Slory: “Going on a Bear Hunt” (provided)
Picture cards of story elements (included)

RESOURCES
*  "Going on a Bear Hunt" (provided)
» Piclures provided by KIZCLUB.com

WARM UP (Engage students, access prior learning, review, hook or activity to focus the

student for fearning) :

* “lam going to read you a story aboul going on a bear hunt. There are lots of sounds we can
make to talf the story. 1 need you to help me create some sounds for the story. But first lel's
practice making some sound effects of our own.”

»  Model for sludents the ways to make some basic sounds. (e.g., pat legs for light and heavy
rain, stomp feel to show running or walking)

s Ask, “What does a car sound like? What does a siren sound like? What does a gentle breeze
sound like? A strong wind?”

s Ask, “How can you make lhe pitch of your voice go up? Can you make your voice very low?
Can you growl? Whal do you sound like when you are scared?"

+ Add more of your own,

MODELING (Presentation of new materfal, demonstration of the process, direct instruction)

» Show plctures of the story points.

+ Discuss Ihe different settings (e.g. tall grass; Are there bugs living In the grass? Is the grass
taller than you? If so, how would you move through very tall grass?)

+ Read "Going on a Bear Hunt” to students. You are the leader.

¢ Tha sludents will mimic by repeating lines using appropriale voice and volume.

» Vary the pitch and volume of your voice and how you speak the words (slylize by either
stretching them out or speaking them short and puncluated) lo get sludenls to explore vocal
range.

« When an aclion occurs In the story, slop and ask students what the aclion might sound like.

+ Guide students to an answer and model the sound and have students mimic. The story has
suggested sounds but feel free to let sludents come up with thelr own.

GUIDED PRACTICE (Application of knowledge, problem solving, correclive feadback)

+ Read "Going on a Bear Hunt" and have students mimic the actions and create facial
expression appropriate for the volume, pitch and slyte of the words.

+ Have students make sounds with their hands, feel, and voices. (e.g., rub their hands
together, stomp their feet, clap, pat, whisper, vocal gibberish is encouraged to match the
aclion).

DEBRIEF AND EVALUATE (identify problems encountered, ask and answer questions,
discuss solutions and fearning that look place. Did students meel expected outcomes?)
« Have students arrange pictures of the story elements (piclures) into sequentiat order. Paste
onto paper.
» Assist studenis with selecting the correct phrase to match the picture. Paste under picture.
+ Ask sludents to demonsirate the sound and motion used for each story element.
¢ Use the check sheel lo record observations.
Ask lhe following questions:
o “How did adding sounds make the story more interesting?”
“What was challenging about doing the words and the movement together?”
“Was il hard to listen lo the story and do the sounds and movement at the right lime?”
“What did you nolice aboul the loudness or sofiness of your volce and movement?”

o0




o “What was the mos! fun to do the voice or the movement? Why?"
Exlend to ihe other curricular concepts:

o "Whatls the difference belween over and under?”

o ‘“Can we ever go through a mountain, tree or wall? Why or why not?”

EXTENSION (Expectations crealed by the teacher that encourages students to paiticipate in

further research, make conneclions and apply understanding and skills previously learned to

personal experfences.)

»  Amange pictures of story elements Into sequential order. Pasle onto paper.

«  While on lhe playground, Identify types of activilies siudents do that uses over, under,
through, in, out, up and down. Which is their favorite and why?

« Have studenis match pictures that show opposites. (Opposite piclures are In “Teaching
Language Arls through Nursery Rhymes”, by A. DeCastro and J. Kern, p. 54-55.)




Betow, you will find vocal prompls accompanying the story. Sludents repeat the lines mimicking
vocal pitch and volume as leacher reads the story. Don’t forget fo add sound effects and facial
expressions. (In lesson 3, we will add movement o the slory along with the vocalizalions and
faclal expressions.)

« Bolded words Indicate the leader's lines.
« {Parentheses) indicale the student responses.
« [ltaliclzed words Indicate vocal and factal expression and movement cues.

“GOING ON A BEAR HUNT”

Going on a bear hunt

(Going on a bear hunt)

In sitting position, pat legs, desk, floor, or stomp feet (lry to keep beat if possible. You may extend
fo marching around the room.

Eyes wide open, voice soft

Going to catch a big one

{Going lo catch a big one)

Your voice should emphasize the word big by stretching out the word and saying It louder, eyes
should be wide, arms should be open wide.

I'm not afrald]
{I'm not afraid!)
Malko words short and strong, place thumbs on chest, shake head side to side.

Are you?
(Are you?)
Lean forward, raise eyebrows and pitch of voice,

Not mel (Not mel)
Lean back, shake head and thumbs on chest

Coming to some tall Grassl
{Coming to some tall grass)
Emphasize "tall” by ralsing level of voice, open eyes wide and raise fiead to look up.

Long, wavey grass
(Long, wavey grass)
Lower voice, stretch out words

We can't go ovsr it
{(We can't go over It)
Make voice go higher, hands/arms make a high arch.

Woe can't go under It
(We can’t go under it)
Lower voice, scoop hands/arms under with palms facing the floor.

We gotta go through it

{We golla go lhrough it)

Voice strelches out the word through.

Students will now say “swishy swashy, swishy swashy, swishy swashy, swishy swashy', wilh the
voice getling louder and stronger as the words are said, Movement: place palms of hands
together and rub hands, then push aside lhe grass with the arms.



{Option, add shuffling feet and stepping forward while "parting the long grass).,

Going on a bear hunt

{Going on a bear huni}

In silting position, pat legs, desk, floor, or stomp feet (ry to keep beat If possible. You may oxtend
to marching around the room.

Eyes wide open, voice soft

Golng to catch a pig one

{Going to calch a big one)

Your voice should emphasize the word big by stretching out the word and saying it louder, eyes
should be wide, arms should be open wide.

I'm not afraid!
{I'm not afraidl)
Make words short and strong, place thumbs on chest, shake head side to side.

Are you?
(Are you?)
Lean forward, raise eyebrows and pitch of voice,

Not mel
{Not met)
Lean back, shake head and thumbs on chest.

I see some mud
(I see some mud)
Sound rather disgusted and scrunch nose

Somae sticky, gooey mud
{Some sticky, goosy, mud)
Sound really disgusted and make a really yucky face,

We can't go over It
(We can't go gver it}
Make volce go higher, handsfarms make a high arch.

We can’t go under it
{We can’t go under it)
Lower voice, scoop hands/arms under with palms facing the floor.

We gofta go through it

{Woe golta go through i)

Voice slretches out the word through.

Students will now say slowly and heavily "udge sludge, ludge sludge, ludge sludge, ludge
studge”. Look down and lift feet very heavily as if trudging through thick mud.

Goling on a bear hunt

{Going on a bear hunt)

In siiting posiiion, pat legs, desk, floor, or stomp feet (lry to keep beat If possible. You may extend
to marching around the room.

Eyes wide open, voice soft

Golng to catch a blg one
(Going to catch a blg one)
Your volce should emphasize the word big by stretching out the word and saying it fouder, eyes



should he wide, arms should be open wide.

’'m not afrald]

{Fm not afraid!)

Make words short and strong, place thumbs on chest, shake head side to side.

Are you?
(Are you?)
Lean forward, raise eyebrows and pitch of voice.

Not mel
{Not mel)
Lean back, shake head and thumbs on chest.

Coming to a fall tree
(Coming 1o a tal tres)
Stretch out the word “tall” and slowly fook up.

A very, very tall tree

(A very, very lall tree) .

The second “very" Is louder and more emphasized. Place hand over eyebrows, squint and look
way up in the alr.

We can't go over it
(We can’t go over it)
Make voice go higher, hands/arms make a high arch.

We can't go under it
{We can’t go under It)
Lower voice, scoop hands/arms under with palms facing the floor.

We goftago up it

(We golla go up it) ‘

Violce raises in pitch on the word up. Students say “reachy ruchy, reachy ruchy, reachy ruchy,
reachy ruchy" while acting as though climbing a ltree, raising up higher and higher to lip loes.

Nothing up herel
(Nothing up herel)
Look all around wilh hand above eyebrows. Shake head slde to side.

May as well come downl
(May as well come down!)
Voice gels gradually lower as students climb down, gelling lower and lower to the ground

Whewt That was hardl
(Whew! That was hard!)
Sigh and wipe brow

Going on a hear hunt

(Going on a bear hunt)

In silling position, pat legs, desk, floor, or stomp feet (lry lo keep beat if possible. You may extend
lo marching around the room.

Eyes wide open, voice soft

Going to catch a blg one
{Golng to catch a big one)
Your voice should emphasize the word big by sirelching out the word and saying it louder, eyes



should he wide, arms should be open wide.

m not afrald!]
(Ym not afraidl)
Make words shorl and strong, place thumbs on chest, shake head side to side.

Are you?
(Are you?)
Lean forward, raise eyebrows and pitch of volice.

Not me!
(Not mel})
Lean back, shake head and thumbs on chest.

Coming to ariver
{Coming to a river)

A deep, cold river
(A deep, cold river)
Quiver voice on "cold”, wrap arms around body, shiver and shake.

We can't go over it
{We can’t go over it)
Make voice go higher, hands/arms make a high arch.

We can't go under it
{We can't go under if)
Lower voice, scoop hands/arms under with palms facing the floor,

We gotta go through it

(We gotta go lhrough it}
Voice strelches oul the word through Students say "splish splash, splish splash, splish splash,

splish splash”, while making swimming motions with arms

Golng on a bhear hunt

{Going on a bear hunt}

In sliting position, pat legs, desk, floor, or stomp feel {lry to keep heat if possible. You may exitend
to marching around the room,

Eyes wide open, voice soft

Going to catch a big one

(Going lo catch a big one}

Your voice should emphasize the word big by strelching out the word and saying il fouder, oyes
should be wide, arms should be open wide.

I'm not afraid!
(I'm not afraid!)
Make words short and sirong, place thumbs on chest, shake head side to side.

Are you?
(Are you?)
Lean forward, raise eyebrows and pitch of voice.

Not mel
(Not mel)



Lean back, shake head and thumbs on chest.

Coming to a dark cave
(Coming to a dark cave)
Voice gsts softer and unsure, scrunch eyebrows together

A narrow spooky dark cave
(A narrow spooky dark cave)
Volce gels even softer, tiptoe, look scared

We can't go over it
(We can't go over it)
Make volce go higher, hands/arms make a high arch.

We can’t go under it
(We can't go under il)
Lower voice, scoop hands/arms under with palms facing the floor.

We gotta go through it

(We golta go through it}

Voice strelches out the word through.

Students say "shhh shhh, shhh shhh, shhh shhh, shhh shhh” all at the same vocal level, Index
finger to mouth, tiptoe and lean forward as If squsozing through a small opening, feeling their way
through the cave

It's dark in herel
(It's dark In herel)
Speak slower and softer. Look from side to side with hands clulched at chesl, move nervously

| feel something furry!
(I feel something fuiryt) .
Reach out and feel something furry. Look surprised and puzzled,

it has a big nosel

(It has a big nose!)
Reach oul and feel nose. Louder, looking more surprised and confused,

And sharp teeth!
(And sharp teelhl}
Louder with a frightened voice. Reach and feel sharp tecth. Retract hand quickly.

Yikesl it’s a bearll
{Yikes! Il's a bearl!)
Very loud! Then screaml! Throw arms In the air!

Let's get out of herel
(Let's get out of here!)
Loud whisper! Quickly, tip toe backwards out of the cave.

“Quick! Back through the cave!
(Shhh shhh! Shhh shhh! Shhh shhhl Shhh shhh!")
Soft whispers. Conlinue tiptoe oul of cave, index finger to mouth

"Back through the river]
(“Splish-splash! Splish-splash! Splish-splash! Splish-splasht")
Louder, quick, scared. Swimming molion.



“Back through the mudl
(“Ludge-sludge! Ludge-sludgel Ludge-sludge. Ludge-sludge!”)
Louder, quick, scared. Slop heavily through the think mud.

Back up and down the treel
(*Reachy-ruchy. Reachy-ruchy. Reachy-ruchy. Reachy-ruchy!")
Loud, quick, grunling and groaning. Climb up and down the tree, raising and lowering body.

“Back through the grassl|
("Swishy-swashy! Swishy-swashyl Swishy-swashy! Swishy-swashyl”)
Louder, quick, scared, parling the fong grass.

[...You can extend the retreat to running back to your house, opening the door, closing the
door, running upstairs, jumping into bed, and pulling the covers over your head.}

“WHEWI! We're. not going on a bear hunt ever againill”
("WHEW!I We're not going on & bear hunt ever againt!!")
Normal voice, relieved. Shake head. Collapse.



Bear Hunt — Visual Story Soquence Instructions: Clip and avange [n sequential order
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N A UCISS3I0Xg N A UOISS310X] N A UQISS8IaXg N A UOISsaIdXy N A UOISSaLdXS
N A Punog N A punog N A punog N A punocg N A puncg
N A uoissaidxq N A Uoissaldxs N A ucissaidxg N A LUoISSaIdxg N A UQISSaIdXg
N A punog N A punog N A punog N A punog N A punog
N A uoissaudxg N A UQCISS3UdXT N A uoissaIdxq N A uoissaadxsg N A ucissaidxy
N A punog N A punog N A punog N A punog N A puncg
N A UoIssaldxg N A Uoissaidxg N A ugissaidxg N A uoissaidxg N A uoissaidxg
N A punog N A punecg N A punog N A punog N A punog
N A uUoIssaudxy N A LoIssa1dxg N A uoissaldxy N A uolssaidxg N A uoissaadxg
N A punog N A punog N A puncs N A punog N A punog
N A ucissasdxy N A uossaidxg N A UoIssaldxg N A UOISSaIdxXg N A UQISSIAXT
N A puncg N A punog N A punog N A punos N A punog
N A uoissaxdxs N A LOISS31dXg N A uorssatdxz N A ucIssaudxg N A Uoissaudxg
N A punog N A punog N A punog N A punog N A punog
N A uorssaldxg N A ucissalidxy N A LoIssaudxy N A UoISSS1dXT N A uoissaidxg
N A punog N A punos N A punog N A punog N A puncg
N A uoissardxg N A UOISS31dXy N A uoIssaldxg N A uoIssaldxg N A uoissaidxg
N A punog N A punog N A punog N A puncsg N A punog
N A uoissaidxg N A Uuolssaxdxy N A UOISS3HdXT N A Uoissadxg N A UOISSSUOXT
N A punog N A punog N A punog N A puncg N A puncg
N A UOISSEIAX] N A UOISS2ITXT N A Uoissaudxg N A UQIssaldx3y N A UOISS3uCGX3T
N A punog N A punog N A punog N A punog N A punog
N A uoIssasdx3g N A uoISsaudxg N A uoissaadxg N A UOISS3UAXT N A Uoissaudx3
N A punog N A - pUnog N A puncg N A punog N A punog
N A ucissaudx3 N A UOISS3UAX] N A uoIssaudxg N A uUoissatdxg N A Ucissaidxg
N A punog N A puncg N A punog N A punog N A punog
N A uoissaidxg N A UgIssaudxg N A UoIssaudx3 N A uoissaudxg N A uoissasdxg
N A punog N A punog N A punos N A punog N A punog
N A UDISS2UCXS N A uossaidxg N A uoIssaxdxy N A UoISsaIdxg N A Uossadxg
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Kinder Theatre Lesson #3

ACTIVE LISTENING, SPEAKING AND MOVING
A Hunting We Will go...!

Lesson-at-a-Glance
Warm Up

Ask students to create body movement showing different situations in a story: a dog swimming, climbing
a ladder, crawling under a table, etc.

Modeling

Read Bear Hunt and ask students in each section what the movement might look like. Create movement
for each.

Guided Practice

Re-read the story and perform story using voice, sound effects and movement. Use the entire room as
the stage as you trave! from story point to story point. This can be done as a whole class or in small
groups.

Debrief

Pull the class together to share how voice and body can be used to bring a story to life. Discuss the
challenges of doing all three things (voice, sound effects and movement) at the same time. Storyboard
the story on paper. Discuss how our senses of touch, sight, smell, taste and hearing can assist us with
creating believable characters and stories!

Extension

Ask students to explore how their senses give them information about everyday situations at the dinner
table, on the playground, at tunch, in the classroom, etc.

Resources

Story “We're Going on a Bear Hunt"
Using the Five Senses Worksheet

Assessment
Discussion, Q&A, Using the Five Senses Worksheet, Assessment Check Sheet - Movement

ELA Standards Addressed

Listaning and Speaking: 2.1 Describe people, places, things (e.g. size, color, shape}, localions, and actions, 2.3 Relate an
experience or creative story in a logical sequence.

Reading Comprehension: 2.3 Retell familiar stories, 2.5 Ask and answer about the essenlial elements of text.

Literary Response and Analysis: 3.3 Idenlify characters, sellings, and important events.



THEATRE —~ KINDERGARTEN
ACTIVE LISTENING, SPEAKING AND MOVING

A Hunting We Will Go....!

Lesson 3
(Done in conjunction with lesson 2)

CONTENT STANDARDS

1.1 Use the vocabulary of theatre, such as actor, character, cooperation, setling, the five senses, and
audience, to describe theatrical experiences.

2.1 Perform imitative movements, rhythmical activities, and theatre games (freeze, statues, and mirrors).

5.1 Dramatize information from other content areas. Use movement and voice, for example, to reinforce
vocabulary, such as fast, slow, in, on, through, over, under.

TOPICAL QUESTIONS
+ How do | use my senses to experience and create theatre?
« How can ! use my voice and body to demonstrate vocabulary and sequencing in a story?

OBJECTIVES & STUDENT OUTCOMES

«  Students will identify significant information from text (selting and senses) and demonstrate active
listening skills by creating appropriate movement and sounds for a story.

«  Students will identify and describe the senses used in a story.

ASSESSMENT
+ Feedback for Teacher
o QObservation
o Answers to Inquiry
o Using the Five Senses Worksheet
o Assessment Check Sheet — Movement (included)

+ Fesdback for Student
o Teacher Feedback
¢ Using the Five Senses Worksheet

WORDS TO KNOW

» mimiec — to imitate or copy somebody’s voice, gestures or appearance

« general space - the immediate spherical space surrounding the body in all directions referring to
actors moving throughout a given area

» personal space — the immediate spherical space surrounding the body in ail directions referring to
the movement of the actor in ptace or within a body bubble

« senses - sights, sounds, smells, tastes, and textures. It is used to help define a character in a certain
situation

MATERIALS
Story: “Going on a Bear Hunt” (provided)
Using the Five Senses Worksheet (for the teacher and for the student, included).

RESOURCES

“Going on a Bear Hunt" (provided)
Refer to SDUSD VAPA Kindergarten Dance Lessons 1, 2, and 3 Personal, General Space, Levels

WARM UP (Engage students, access prior learning, review, hook or activity to focus the student for




learning)

Teacher:

*  "We are going on another bear hunt again today."

* ‘“Last Bear Hunt we used our voices and sound effects.”

+  “Today, | need you to help me create soma movement for our story.”

* “First, let's practice making some movement of cur own. What would it lock like {o wade through
pudding?”

» “Have you ever seen a dog swim? What does it look like when a dog swims?” (Refer to lesson #1)

* "How would you climb a ladder?”

» Ask students to go over, under and through a few objects. {e.g., move in and out of a hula-hoop, or
over and under a chair, etc.)

+  “Make your bady big and small, efc.” (Refer to lesson #6)

MODELING (Presentation of new material, demonstration of the process, direct instruction)

* Read the story “Bear Hunt” to sludents. You are the leader.

» Ask students to mimic your words by repeating lines using appropriate voice and volume.

*  Vary the length and pitch of the words, as well as the volume to get students to explore vocal
changes.

»  When an action occurs in the story, stop and ask students what the action might look like.

* Model! the suggested movements included in the story but feel free to have students come up with
their own.

GUIDED PRACTICE (Appiication of knowledge, problem solving, corrective feedback)
* Read the story again this time acting out the movements.
+  Ask students to demonstrate movement that accompanies the vocal volume or pitch. {e.g., reaching
up when voice goes high, crouching down when voice goes low, running when the voice is loud, etc.)
+  Guide students to explore range. (e.g., if it is a big, tall tree, then students should look up and stretch
using their whole body not just the eyes to climb the tree. Is the free rough or smooth?)
+ [flime permits, ask for student volunteers to perform parts of the story white the rest of the class looks
on as audience members.,
» Encourage the use of imagination here: what things do we see, touch (feel), taste, smell and hear
during the story?
» No touching or bumping into another person.
* Class Management Tips
1. Divide the class into five groups (cne for each setting in the story). The entire class performs the
chorus and in turn each group will take turns performing a setling. The rest of the class will
practice being a good audience as each setting is performed until their turn.
2. Creale a place in the room where each setting will occur. As a class or in groups, move from
place to place around the room in that setting as if traveling on a real bear hunt.

DEBRIEF AND EVALUATE (Identify problems encountered, ask and answer questions, discuss
solutions and learning that took place. Did students meet expected outcomes?)
Ask the following questions:
o "How did adding movement to the scunds make the story more inferesling?”
o “What was challenging about doing the words and the movement fogether?”
o “Was it hard to listen to the story and do the sounds and movement at the right hme?"
o ‘“What did you notice about the foudness or softness of the voice and the movement?”
* As a class, chart on the board how we used our senses while on the Bear Hunt {e.g., what did we see,
hear, smell, touch or taste in each of the story elements?) Use the attached worksheet as a guide.

EXTENSION (Expectations created by the teacher that encourages students fo participate in further
research, make connections and apply understanding and skills previously learned to personal

experiences.)
* Whalt things do you sense during dinner (or choose some other activity) with your family? Chart

answers on your worksheet.




« How do your senses give you information about what is happening around you? (E.g. at the dinner
table, on the playground, in the classroom, efc.).

Instructions:

Below, you will find two sets of prompts (vocal and movement) that accompany the story. During lesson

#2, students mimicked vocal pitch and volume, and added sounds and facial expression as the siory was

told. In this lesson, you wilt add movement to the story. Remind students to use safe movements that do

not bump into another person or object.

+ Bolded words indicate the leader's lines.
+ (Parentheses) indicate the student responses.
+ [ltalicized words indicate vocal and facial expression and movement cues.

“GOING ON A BEAR HUNT”

Going on a bear hunt

{Going on a bear hunt)

In sitting position, pat legs, desk, floor, or stomp feet (try to keep beat if possible. You may extend to marching
around the room.

Ey